Global History and Geography I


ROCHESTER CITY SCHOOL DISTRICT

STUDENT SECONDARY COURSE DESCRIPTION

	Course Title:
	Global History and Geography I
	Grade Level(s):
	9

	Prerequisite:
	Successful completion of  8th grade
	Unit of Credit:
	1


INTRODUCTION

This course description will provide you with the specific requirements associated with the successful completion of this course, the content to be learned, the expected level of achievement, and the materials that will be used in this course.

STUDENT REQUIREMENTS

As a student in this course, you will be expected to:

Ÿ maintain a regular pattern of school and classroom attendance;

Ÿ keep an organized notebook (spiral notebook and a two-pocket folder or a three-ring binder with pockets) of materials and information derived from class discussions, presentations and activities; This notebook will be checked by the teacher on a regular basis;

Ÿ complete all homework, reading assignments, research projects and common assessments (independent/collaborative) as assigned by teacher;

Ÿ regularly incorporate literacy skills (i.e., reading, writing, speaking, listening, viewing, etc.) in the completion of required course work in a thoughtful and critical manner;

Ÿ develop a spirit of inquiry through research and analysis of significant course content/concepts;

Ÿ put forth your best efforts academically and socially, in order to yield the best results and

Ÿ obtain a library card from Rochester Public Library.

CONTENT STANDARDS

(What students should know)

WORLD HISTORY
1.
The study of world history requires an understanding of world cultures and civilizations, including an analysis of important ideas, social and cultural values, beliefs, and traditions.  This study also examines the human condition and the connections and interactions of people across time and space, and the ways different people view the same event or issue from a variety of perspectives.


Students will be able to:

Ÿ define culture and civilizations, explaining how they developed and changed over time.  Students will investigate the various components of cultures and civilizations including social customs, norms, values, and traditions; political systems; economic systems; religions and spiritual beliefs; and socialization or educational practices;

Ÿ analyze historic events from around the world by examining accounts written from different perspectives;

Ÿ understand the broad patterns, relationships, and interactions of cultures and civilizations during particular eras and across eras;

Ÿ analyze changing and competing interpretations of issues, events, and developments throughout world history.

2.
The study of world history requires establishing time frames, exploring different eras in history, examining themes across time and within cultures, and focusing on important turning points in world history.


Students will be able to:

Ÿ distinguish between the past, present, and future by creating multiple-tier timelines that display important events and developments from world history across time and place;

Ÿ analyze evidence critically and demonstrate an understanding of how circumstances of time and place influence perspective;

Ÿ investigate key events and developments and major turning points in world history to identify the factors that brought about change and the long-term effects of these changes.

3.
The study of world history involves learning about major social, political, cultural, and religious developments and the important roles and contributions of individuals and groups.


Students will be able to:

Ÿ analyze the roles and contributions of individuals and groups to social, political, economic, cultural, and religious practices and activities;

Ÿ explain the dynamics of cultural change and how interactions between and among cultures have affected various cultural groups throughout the world;

Ÿ examine the social/cultural, political, economic, and religious norms and values of world cultures.

4.
The study of world history focuses on the skills of historical analysis.  The skills of historical analysis include the ability to investigate differing and competing interpretations of the theories of history, hypothesize about why interpretations change over time, explain the importance of historical evidence, and understand the concepts of change and continuity over time.


Students will be able to:

Ÿ identify historical problems, pose analytical questions or hypothesis, research analytical questions or test hypotheses, formulate conclusions or generalizations, raise new questions or issues for further investigation;

Ÿ interpret and analyze documents and artifacts related to significant developments and events in world history;

Ÿ plan and organize historical research projects related to regional or global interdependence;

Ÿ analyze different interpretations of important events, issues, or developments in world history by studying the social, political, and economic context in which they were developed; by testing the data source for reliability and validity, credibility, authority, authenticity, and completeness; and by detecting bias, distortion of the facts, and propaganda by omission, suppression, or invention of facts (taken from National Standards for World History).

GEOGRAPHY

1.
Geography can be divided into six essential elements which can be used to analyze important historic, geographic, economic, and environmental questions and issues.  These six elements include: the world in spatial terms, places and regions, physical settings (including natural resources), human systems, environment and society, and the use of geography.  (Adapted from The National Geography Standards, 1994:  Geography for Life.)

Students will be able to:

Ÿ identify and locate continents, oceans and world regions;

Ÿ understand how to develop and use maps and other graphic representations to display geographic issues, problems, and questions;

Ÿ describe the roles of various landforms and waterbodies;

Ÿ understand the development and interactions of social/cultural, political, economic, and religious systems in different regions of the world;

Ÿ analyze how the forces of cooperation and conflict among people influence the division and control of the Earth’s surface (taken from National Geography Standards, 1994);

Ÿ explain how technological change affects people, places, and regions.

2.
Geography requires the development and application of the skills of asking and answering geographic questions; analyzing theories of geography; and acquiring, organizing, and analyzing geographic information.  (Adapted from The National Geography Standards, 1994 Geography for Life.)


Students will be able to:

Ÿ select and design maps, graphs, tables, charts, diagrams, and other graphic representations to present geographic information;

Ÿ analyze geographic information by developing and testing inferences and hypotheses, and formulating conclusions from maps, photographs, computer models, and other geographic representations (adapted from National Geography Standards, 1994);

Ÿ develop and test generalizations and conclusions and pose analytical questions based on the results of geography inquiry.  

ECONOMICS
1.
The study of economics requires an understanding of major economic concepts and systems, the principles of economic decision making, and the interdependence of economies and economic systems throughout the world.


Students will be able to:

Ÿ analyze varying ways societies, nations, and regions of the world attempt to satisfy their basic needs and wants by utilizing scarce resources;

Ÿ define and apply basic economic concepts such as scarcity, supply/demand, opportunity costs, production, resources, money and banking, economic growth, markets, costs, competition, and world economic systems;

Ÿ understand the nature of scarcity and how nations of the world make choices which involve economic and social costs and benefits;

Ÿ explain how economic decision making has become global as a result of an interdependent world economy;

Ÿ understand the roles in the economic system of consumers, producers, workers, investors, and voters.  

2.
Economics requires the development and application of the skills needed to make informed and well-reasoned economic decisions in daily and national life.


Students will be able to:

Ÿ identify, locate, and evaluate economic information from standard reference works, newspapers, periodicals, computer databases, monographs, textbooks, government publications, and other primary and secondary sources;

Ÿ use economic information by identifying similarities and differences in trends; inferring relationships between various elements of an economy; organizing and arranging information in charts, tables, and graphs; and making conclusions about economic questions, issues and problems;

Ÿ apply a problem-solving model to identify economic problems or issues, generate hypotheses, test hypotheses, investigate and analyze selected data, consider alternative solutions or positions and make decisions about the best solution or position.

CIVICS, CITIZENSHIP, AND GOVERNMENT
1.
The study of civics, citizenship, and government involves learning about political systems; the purposes of government and civic life; and the differing assumptions held by people across time and place regarding power, authority, governance, and law (adapted from The National Standards for Civics and Government, 1994).


Students will be able to:

Ÿ analyze how the values of a nation and international organizations affect the guarantee of human rights and make provisions for human needs;

Ÿ consider the nature and evolution of constitutional democracies throughout the world;

Ÿ identify and analyze advantages and disadvantages of various governmental systems.

2.
The state and federal governments established by the Constitutions of the United States and the State of New York embody basic civic values (such as justice, honesty, self-discipline, due process, equality, majority rule with respect for minority rights, and respect for self, others, and property), principles, and practices and establish a system of shared and limited government (adapted from The National Standards for Civics and Government, 1994).


Students will be able to:

Ÿ identify and understand the core civic values in Constitution of the United States and the United Nation’s Universal Declaration of Human Rights;

Ÿ analyze the disparities between civic values expressed in United Nation’s Universal Declaration of Human Rights and the realities as evidenced in the political, social, and economic life in the United States and throughout the world.

Cross-referenced sample PERFORMANCE tasks

(What students should be able to do)

New York Standard Two:  World History

Ÿ Compare two or more historical interpretations of an important event in the world history, differentiate fact from opinion, and determine which facts are most significant in historian’s judgment and why.  (Taken from National Standards for World History.)
Ÿ Use dramatizations, timelines, debates, and other research reports to explain how different observations of the same event or issue develop.

Ÿ Develop composite timelines for different areas of the world (e.g. the Middle East, South and Southeast Asia, Africa south of the Sahara, the Americas), showing important events at any given time.

Ÿ Prepare narratives that describe important historic events and developments (e.g., beginnings of human societies; global exploration and expansion; scientific, technological, and intellectual achievements; social and political reform; revolution; case studies of genocide and human rights violations) from the perspectives of the individuals and groups who witnessed them.

Ÿ Investigate the lives of important political and social reformers by describing the conditions they were attempting to improve and evaluating the success of their efforts.

Ÿ Trace the experiences of different emigrant groups throughout world history, identify the factors that caused these groups to leave their homelands, and describe the social and economic effects on their new homelands.

Ÿ Apply the skills of historiography by analyzing different interpretations of key events and developments in world history (e.g., the development of the world's great empires; the emergence of feudalism; encounters between Europeans and the people of sub-Saharan Africa, Asia, and the Americas; nationalism and its global effects).  Analyze competing narratives by comparing and contrasting historians’ selection of analytical questions, frames of reference, and values/beliefs to show how different interpretations develop.

New York Standard Three:  Geography

Ÿ Draw from memory a map of the world; outline the relative location of continents, oceans, major river systems, nations in the news, and important cities.

Ÿ Explain, orally and in writing, the relationship between the geographic setting (ecosystems, spatial distribution of resources, ease of transportation and communication) and the spatial development of societies (e.g., how Africa’s physical geography, vegetation, and technology affect cross-cultural contacts and economic development; the relationship between topography and drainage systems in China and the development of civilization there; the impact of Japan’s insular geography upon its history, cultural identity and patterns of selective borrowing from other cultures, the impact of the diversity of the physical environment, including the range of climates, in Latin America; the effects of the lack of water on the historic and economic development of the Middle East; the relationship between the physical geography and the historic and economic development of Eastern Europe and Russia; and the influence of the frontier in United States history).

Ÿ Organize primary and secondary geographic sources to investigate local, national, and international environmental problems and issues; determine the many perspectives that individuals and groups advocate as they seek to resolve these problems or issues; apply a geographic perspective along with others in reaching conclusions on the issues.  (Based on National Geography Standards, 1994.)
New York Standard Four:  Economics

Ÿ Construct a personal budget showing how they would spend a particular income in various cultures or countries for a period of months.  Classify the expenditures and present this information in graphic form.

Ÿ Complete a case study of a nation or society, focusing on the fundamental economic questions:  What goods and services are produced and in what quantities?  How are these goods and services produced?  For whom are these goods and services produced?

Ÿ Describe a list of economic decisions students will make during the coming year, explaining how the concept of scarcity is involved in each decision.  For each decision, discuss a possible opportunity cost involved.  Research newspapers, periodicals and computer databases to compile a list of local, State, federal government or international economic decisions explaining how the concept of scarcity affected each decision.

New York Standard Five:  Civics, Citizenship, and Government

Ÿ Create a chart on newsprint listing the reasons for creating various forms of government and the reasons why all groups and societies create rules and laws.

Ÿ Hold a mock trial focusing on situations that embody such concepts as fairness, justice or equality.

Ÿ Create a play about a society without any government and without rules.  Would students like to live in such society?

Ÿ Define in an essay format the concepts of rights and responsibilities of citizens as they are played out in various cultures or societies.

Ÿ Investigate historic examples of citizenship in action and create a scale showing the gradations from minimal to basic (voting, jury duty, voluntary activities) to more complex responsibilities in a wide range of countries/cultures.

DELIVERY STANDARDS

(Research-based practices that will be incorporated into the course)

Students will be exposed to a number of research-based practices.  Students will be encouraged to assume the role of researchers as they become engaged with the course content.  Classroom instruction will be student-centered, with teachers assuming the role of facilitators or guides in the learning process.  Instruction will be approached from an interdisciplinary and multicultural perspective.  Teachers will devote significant time and attention to creating a learning environment that is geared towards multiple intelligences, varied learning styles and assessments.  As previously outlined, students will access and manipulate data from a variety of sources.

COURSE MATERIALS

(Adaptations to Glencoe World History)

Students will use a variety of resources and materials that reflect the current alignment of Global History and Geography I and English I:  teacher-developed units of study, Glencoe’s, World History:  The Human Experience,  “Civilization”, Jack Daws Primary Documents (Islam, Magna Carta, Russian Revolution, Holocaust, Martin Luther, Black Death, The Coming of the War - 1939, French Revolution, Tutankhamon, Elizabeth I, Spanish Inquisition, The Plague), World Cultures Transparencies (maps/fine arts), History Alive Units (Middle East, Western Europe, Eastern Europe), World History Video Series (Human Origins to Modern World, 1945-1980).  The engagement of students will be further strengthened through the instructional collaboration of English I/Global History I teachers.

ASSESSMENT PROCEDURES
Students will complete common assessments at the completion of each unit of study which will include multiple-choice questions, thematic essays and document-based questions.  All assessments will be designed to examine students’ higher order thinking skills (e.g., application, analysis, synthesis, evaluation, etc.).  Students will be encouraged to read, write, speak, listen and view course content in a thoughtful and critical manner.

In addition to unit assessments, students in Global History I will take a citywide midterm in January and a final examination in June.  These exams generally consist of 50 multiple-choice questions (50 points), 1 thematic essay (25 points) and 1 document-based question (25 points).

The exams will reflect the rigors associated with the Global History II Regents Exam, the New York State Learning Standards for Social Studies and our current alignment with the English I curriculum.  The final exams will require students to exhibit a knowledge of major world history concepts within a chronological framework.  Students will be expected to exhibit an ability to do higher order thinking (e.g., application, analysis, synthesis, evaluation, etc.).

CAREER COMPETENCIES

As each unit is studied, various career possibilities will be highlighted.  Some careers include:  archaeologist, anthropologist, historian, researcher, writer,  politician, cartographer, environmentalist, economist, educator, detective, law enforcement officer, insurance agent, real estate agent, sales representative, mail carrier, international investment banker, engineer, computer programmer, museum curator, reporter, teacher, lawyer, judge, bank officer, clergy, surveyor, geologist, telecommunications technician, and linguist.

RECOMMENDED REVIEW TEXTS

(for Grades 9/10 Global History)

N & N Global History



Prentice Hall Brief Review in Global History and Geography

N & N Publishing Co., Inc.
        Prentice Hall

18 Montgomery Street  



4350 Equity Drive

1-800-NN4TEXT
  




P.O. Box 2649





        





Columbus, OH  43216




 
        





1-800-848-9500

Reviewing Global History and Geography



AMSCO School Publications Inc.

315 Hudson Street



New York, NY  10013

1-800-969-TEXT (8398)

CONCEPTS/KEY TERMS STUDENTS SHOULD KNOW 

AND BE ABLE TO EXPLAIN IN CONTEXT*

	equator

climate

social class

caste

dynasty

tradition (al)

environment

independence

map scale

colonialism

influence

domination

map legend

chronology

natural resources

scarcity

infrastructure

deity

hieroglyphics

polytheism

chivalry

mandate

oligarchy

patrilineal

matrilineal

Silk Road

nuclear family

caliph

heresy

civil service

fact

continent

exploitation

artifact

city-state

manor

Diaspora

philosophy

sect

monotheism 

humanism

apprentice

civilization

political

agriculture

mineral resources

technology

subsistence farming

diversity

rural

deforestation

valid

nationalism

expansion

urbanization

global

desertification

population density

cultural diffusion
	river valleys

history

geography

economics

political science

psychology

topography

barriers

scarcity

supply/demand

government

law

justice

equality

human rights

conflict

change

choice

empathy

identity

movement

religion

belief systems

medieval

science trade

innovation

environment

society

civic values

empire

domesticate

archaeology

theocracy

cuneiform

serf

aristocracy

plebeian

oral tradition

reincarnation

extended family

czar

mercantilism

anthropology

golden age

absolution

anti-Semitism

aqueduct

astrolabe

Arabic numerals

autocrat

Bubonic plague

bureaucracy

bushido

calligraphy

capitalism

cartographer

command economy

commercial revolution

Crusades

deforestation

democracy
	civilization

culture

region

ocean

citizenship

nation-state

empire

power

war

joint family

Justinian’s Code

Laws of Twelve

tables

limited monarchy

Magna Carta

Mandate of Heaven

interdependence

topography

culture

significance

conclusions

economic

opposition

imperialism

stereotypes

animism

ethnocentrism

timeline

opinion

barter system

divine right

encomienda

excommunicate

feudalism

Hellenistic

Holy Land

humanism

middle passage

Neolithic

95 theses

nirvana

nomad

Pax Mongolia

Pax Romana

pharaoh

Protestant Reformation

reincarnation

Renaissance

republic

Russification

Scientific Revolution

secular

Hinduism

Christianity

Judaism

Islam

Confucianism

Taoism/Daoism

Buddhism

Legalism




* Students should be familiar with major individuals who have shaped the histories of countries/regions, significant beliefs associated with the major religions/philosophies and major events that had regional or global implications.

Outline of Global History and Geography I Curriculum


It is expected that the same units be taught concurrently across the District.  This facilitates a smoother process of collaboration between ELA and Social Studies Teachers.  In addition, it addresses concerns regarding student mobility.  Global History I and English I Teachers in each building will present the same unit at the same time (see Cross-Content Schematic).  For additional guidance, refer to Global Era Scope and Sequence for New York State.


It is strongly recommended that Global History teachers and students spend the first days of school reviewing the Rochester City School District Values Policy before beginning the first unit of study.  The Rochester City School Values Policy lays the foundation for our efforts to build a community of learners.  Therefore, the Rochester City School District Values Policy precedes the Global History and Geography I course outline.

[image: image1.png]VAavrues PoLricy

n November 7, 1991, the Rochester Board of Education adopted the District’s Values Policy. The policy
describes 22 values upon which the District’s educational programs, policies, and practices are to be based
and evaluated and which are to be modeled, taught, and expressed in District curricula in all subject areas.

Values that Strengthen and Protect the
Fabric and Cohesiveness of a Democratic Society

Justice
Justice or fairness is essential to peaceful and orderly
relationships among members of a democratic society

Equality
Equality means that all individuals will have equal
access to available opportunities, and conditions of
equity will be established to ensure equal opportunity.

Legitimate Authority
Legitimate authority is accorded individuals to
promote the common good as defined by and with
the consent of the governed.

Respect for the Rule of Law
Respect for the rule of law requires citizens to
understand that they are governed by laws. The rule of law
includes both rights and responsibilities, including the
opportunity to advocate peacefully for altering laws by
working through legitimate channels.

Participation
Participation empowers citizenis by ensuring that their
opinions will be publicly heard and considered, and will
become part of final decisions in a democratic institution.

Obligation to the Public Good
Obligation to the public good means caring about
and advocating for the well-being of all individuals
in our society.

Respect for Others ,
Respect for others indicates a recognition of the richness
of human diversity and the humanity of all persons.

- Kindness & Caring
Kindness and caring encourage mutual support,
-and help people to wbrk together more productively.

Cooperation
Cooperation is necessary to reach common as well as
individual goals. The well-being of a democratic socieiy
depends upon working together. Each individual’s special
contribution increases everyone’s opportunity for success.

Reasoned Discourse -
Reasoned discourse, or dialogue that is informed, intelli-
gently presented, and sensitive to human diversity and
emotions, is essential to the vitality of a democracy.

Advocacy
Advocacy is an activity conducted by individuals or
groups in order to attain publicly desirable goals by
promoting their interests in the give-and-take of the
. decision-making process.

Values that Strengthen and Protect the
Integrity of the Individual in a Democratic Society

Due Process
Due process, the equal application of legal and administra-
tive procedures, is important in a democracy as a means
of ensuring a fair hearing for ail individuals.

Personal Freedom/Privacy
Personal freedom and privacy ensure individuals, groups, :
or institutions the right to determine their own affairs,
as long as they are responsible for their actions and
those actions do not infringe upon the rights of others. |

_ Patriotism
Patriotism is a personal commitment and a visible
dedication to the values essential to American democracy.

Giving Your Best Effort
Giving your best effort, persevering at a task, exhibiting
| diligence during an assignment, or demonstrating steadi-
ness of effort over time encourages a person to test his or
her capacity to achieve, and indicates a willingness to
strive for future success.

Responsibility for One's Self
Responsibility for one’s self means being a self-directed
and dependable individual who understands the

consequences of making choices.

Respect for Self
Respect for self encourages maximizing an individual’s
intellectual, spiritual, and physical capacities.

, Honesty

"Honesty requires trust, truthfuiness, fair dealing, and

respect for the property of others, and is necessary for
successful human interactions.*

Imagination
Imagination recognizes that there are a variety of ways
to discover meaning, and is practiced by promoting
individual creativity and curiosity.

Inquiry
Inquiry encourages questioning and critical thinking
as methods of discovering meaning and making
valid decisions.

Diversity
In a multicultural society, diversity enriches an
individual’s life experiences; the success of American
democracy depends upon a-demonstration of respect
for individual differences.

Personal Empowerment
Personal empowerment encourages individuals to
stand up for their beliefs.






GLOBAL HISTORY AND GEOGRAPHY I – COURSE OUTLINE

Introduction to Global History (Unit I)

I.
Introduction - Skills and Methods (2 weeks)


A.
History

Ÿ different interpretations of historical theories

Ÿ importance of historical evidence:  archeology


B.
Geography

Ÿ introduction to geographic terms


C.
Economics

Ÿ review of economic terms

Ÿ how economic decisions are made


D.
Political Systems


E.
Elements of Culture

Ancient World Civilizations and Religion (4000 BC - 500 AD) (Unit II)

II.
Ancient World - Early Peoples (4 weeks)


A.
Egypt 


B.
Mesopotamia - Neolithic Revolution

C.
Indus Valley


D.
Yellow River


E.
Political, social, economic systems for all of the above


F.
Contributions:  writings, beliefs, legal systems, technology, etc.

III.
Classical Civilizations (Pre-AD)--Rise, Contributions and Decline (3 weeks)


A.
China contributions:  writing, technology, inventions, art


B.
Greek

Ÿ Athens

Ÿ Sparta


C.
Rome

Ÿ 12 Tables

Ÿ engineering


D.
India

Ÿ government

Ÿ math


E.
Phoenician - trade routes


F.
African-Kemet (Egypt)

Ÿ hieroglyphics

Ÿ oral traditions

Ÿ first universities

IV.
Rise and Fall of Great Empires (AD ) (1 week)


A.
Han


B.
Rome


C.
African Empires


D.
Mali


E.
Ghana


F.
Songhay

V.
Belief Systems - Place/Origin/Expansion (4 weeks)


A.
Animism


B.
Hinduism


C.
Buddhism


D.
Chinese philosophy 


E.
Confucianism


F.
Daoism


G.
Judaism


H.
Christianity


I.
Islam


J.
Shintoism

Expanding Zones of Exchange, Encounter and Invasion  (500 - 1200) (Unit III)

VI.
Gupta 320 - 550 AD (1 day)

Ÿ Achievements

VII.
Tang Dynasty 618 - 907 AD (1 day)

Ÿ Achievements

VIII.
Byzantine Empire 550 - 1450 AD (1 week)


A.
Achievements Justinian Law, Engineering, Art


B.
Orthodox Christian Church


C.
Justinian Code


D.
Cultural Diffusion/Preservation of Greek and Roman Knowledge

IX.
Islamic Civilization - “Golden Age” (1 week)


A.
Arts and Literature


B.
Scientific contributions

X.
Spread of Islam in Southwest and Southeast Asia, North Africa and Europe (1 week)


A.
Contributions of Umayyad, Abbassid Dynasties


B.
Contributions to Medicine, Science, Literature, Preservation of Greek and Roman culture


C.
Islamic Spain


D.
Islamic Africa

Citywide Midterm Assessment (January – Regents Week)

XI.
Medieval Europe (1 week)



A.

Feudalism, Manorialism



B.

Role of Church

XII.
Crusades - Impact on Europe and Asia (1 week)



A.

Cause



B.

Results

Global Interactions 1200-1650  (Unit IV)

XIII.
Japan (2 weeks)



A.

Traditions (Shintoism), Feudalism, Isolationism



B.

Cultural Diffusion with Korea and China



C.

Tokugowa Shogunate -  Feudal Hierarchy

XIV.
Rise and Fall of the Mongols (1 week)



A.

Origins, Expansion of Empire



B.

Impact on Europe and Asia



C.

Decline

XV.
Global Trade and Interactions (3 days)



A.

Early trade centers - Venice, Canton, Cairo, Malacca



B.

Resurgence of European Urban Centers

Ÿ Hanseatic League

Ÿ Italian City - States



C.

Portuguese Spice Trade - Impact on Asia and Europe



D.

Crusades - Plague on Eurasia and Africa

XVI.
Resurgence of Europe (2 weeks)



A.

Growth of Towns and Guilds (1500)



B.

Commercial Revolution (1600-1699)

Ÿ Rise of Capitalism

Ÿ Role of the Middle Class



C.

Renaissance/Humanism (1500)

Ÿ Shift to Secular World View

Ÿ Art/Architecture, e.g., DaVinci, Michaelangelo

Ÿ Literature, e.g., Dante, Cervantes, Shakespeare

Ÿ Political Science – Machiavelli

Ÿ New Science/Technological Innovations - print press, nautical devices

XVII.
Reformation 1517 and Counter Reformation (1 ½ weeks)



A.

Martin Luther - Ninety-five Theses



B.

European Anti-Semitism



C.

Calvin and other Reformers



D.

Counter Reformations - Ignacius Loyola, Council of Trent



E.

Roles of Men and Women within Christian Churches



F.

Witchcraft



G.

Impact of Religious Wars - 30 Years War, Peace Augsberg

XVIII.
Rise of Nation - States (1 week)



A.

England - Elizabeth I



B.

France - Joan of Arc

First Global Age (1450-1770) (Unit V)

XIX.
Rise of Mesoamerican Empires - Pre-Colonialism  (2 weeks)



A.

Mayan, Aztec, Incan, Olmec



B.

ontributions

XX.
Rise and Fall of African Civilizations - Pre-Colonialism (2 weeks)



A.

Songhai, Mali



B.

Contributions



C.

Global Trade Routes

XXI.
Ming Dynasty (2 days)



A.

Restoration of Chinese Rule after Mongol Rule



B.

Chinese relationship with the West



C.

Contributions

XXII.
Importance of Ottoman Empire to Middle East (2 days)

Ÿ Contributions

XXIII.
Spain Under Ferdinand and Isabella (3 days)



A.

Inquisition



B.

Columbus

XXIV.
European Invasion of Africa, Asia and the Americas (1 ½ weeks)



A.

The Columbus Exchange



B.

Importance of Technology:  gunpowder, cartography, naval devices



C.

European competition for colonies in the America, Asia and Africa



D.

Demographic shifts in population



E.

Triangular Trade:  The European Slave Trade



F.

Mercantilism



G.

Spanish Colonialism in Latin America

Ÿ Encomienda System



H.

Dutch Colonialism in Indonesia

XXV.
Political Ideologies - Global Absolutism (1 week)



A.

Akbar the Great



B.

Charles V



C.

Philip II (Colonial Spain, Spanish Armada)



D.

Louis XIV



E.

Peter the Great



F.

Justification for Absolutism

Ÿ Hobbes, The Leviathan

Ÿ James I, Divine Right Monarchy

XXVI.
Response to Absolutism:  Puritan Revolution and The English Bill of Rights (1 week)

XXVII. Review 

CITYWIDE FINAL ASSESSMENT

GLOBAL HISTORY AND GEOGRAPHY I

CROSS-YEAR SCHEMATIC

Grade 9

	
	SEPTEMBER
	OCTOBER
	NOVEMBER
	DECEMBER
	JANUARY
	FEBRUARY
	MARCH
	APRIL
	MAY
	JUNE

	SOCIAL

STUDIES
	RCSD Values Policy

I.
Global Skills

· history

· geography

· economics

· political systems

· culture
	II.
Ancient World

· Indus

· Mesopotamia

· Egypt

· Yellow R.
	III.
Classical Civilizations

China, Greece, Rome, India, Phoenicians, African

IV.
Rise and Fall of Great Empires

· Han Rome
	V.
Belief Systems

· Animism

· Hinduism

· Buddhism

· Confucianism

· Chinese Philosophy

· Judaism

· Christianity

· Islam

· Shintoism
	VI.
   Gupta

VII.   Tang

VIII.  Byzantine

IX.
    Islamic Civ.

X.
    Spread of 


    Islam

Review

Midterm

 
	XI.
    Medieval 


    Europe

XII.   Crusades

XIII.  Japan

· Shintoism

· Feudalism


	XIV.
Mongols

XV.
Global 



Trades

XVI.
Resurgence



of Europe

· Towns

· Commercial Revol.

· Renaissance

XVII.
Refor-



mation
	XVIII.


Rise of Nation


States English


-- Elizabeth


France

XIX.


Meso-American


Empires

· Mayan

· Aztecs

· Incas

· Olmecs

XX.



African


Civilizations

· Songhai-Mali


	XXI.
Ming



Dynasty

· China

XXII.
Ottoman



Empire

XXIII.
Spain 



under



Ferdinand



& Isabella

XXIV.
European



Invasion of



Africa, 



Asia and



the



Americas
	XXV.
Political



Ideologies-



Absolutism

XXVI.
Response 



to



Absolution

· Puritan

· Revol.

· Bill of Rights

Review

Exam
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