PARTICIPATION IN GOVERNMENT FINAL ASSESMENT BLUEPRINT JANUARY 2005 & JUNE 2005
FORMAT

The Participation In Government course will not use a traditional final exam test to assess the students. Instead students will complete three components for a final assessment grade. The final assessment will be structured and graded as follows: 1. Community Service and a written piece connected with that service. This will count as 20% of the final assessment grade. 2. A Public Policy Project will be completed by the students during the semester and will count as 40% of the assessment grade. 3. During the last week of classes in the semester, teachers will administer a district examination consisting of two document-based essay questions, which will count as 40% of the final assessment grade.

Part I

- Community Service (20 hours + written piece).

20 POINTS

Part II

- Public Policy Paper assigned by the teacher prior

   to the last week of the semester.



40 POINTS

Part III

- Two Document Based Essay Questions 

   (given the last week of classes).



40 POINTS

COMMUNITY SERVICE

As a part of the Participation In Government course New York State requires each student to perform at least 20 hours of service to his or her community. The instructor must approve such service in advance. Ideally, at least half of such service should be performed outside of the school. In connection with such service, students should either write a reflective journal or a paper relating their service to a public policy issue. Instructors will provide students with lists of agencies with whom the students can perform the required service, but the responsibility for arranging the performance of community service rests with the students.

PUBLIC POLICY PROJECT

During the course, each student will complete a Public Policy Project, outlined in the attached materials. The Project is based on the Outline for a Public Policy Project. The Outline calls for the following of a four-stage process, consisting of issue identification, background research, analysis of alternatives and presentation of recommendation with implementation strategy. 

DOCUMENT BASED ESSAY QUESTIONS

The document based essay questions will focus on public policy issues. Possible topics may include but are not limited to: Gun Control, Free Speech, Voting, Teen Crime, Legalization of Drugs, Capital Punishment, Dress Codes, Cloning, Stem Cell Research, Flag Burning, The Pledge of Allegiance, A Downtown Casino, and/or The Smoking Ban.

OUTLINE FOR A PUBLIC POLICY PROJECT

Introduction:

This Public Policy Project fits into the New York State Standards, American Association of School Librarians Standards, National Information Literacy Standards and appropriate curriculum. Students will analyze public policy issues that are critical to their Participation in Government course. Students will focus on public policies that affect their daily lives and make knowledgeable decisions. Students will participate in school, classroom and community activities that focus on a particular issue or problem. 

Task:

The students will:

· Select, analyze and formulate a thesis statement about a public policy issue.

· Use the library to locate information through traditional/print methods including books, magazine articles, newspaper articles, video, internet and other sources.

· Present two viewpoints from above sources, one in favor and one opposed regarding the topic/position.

· Write a position paper (two-page minimum typed) on the issue demonstrating an understanding of public policy including a thesis statement, key issues, pertinent data and a summary of positions on all sides of the topic. 

Rationale:

NYS Social Studies Standard #5 – Civics, Citizenship & Government: The study of civics and citizenship requires the ability to probe ideas and assumptions, ask and answer analytical questions, take a skeptical attitude toward questionable arguments, evaluate evidence, formulate rational conclusions, and develop and refine participatory skills. This will allow for peer interaction, group communications skills development and the evaluation and synthesis of information.

NYS English Language Arts Standard #3: As listeners and readers, students will analyze experiences, ideas, information and issues presented by others using a variety of established criteria. As speakers and writers, they will present, in oral and written language and from a variety of perspectives, their opinions and judgments on experiences, ideas, information and issues.

AASL Information Literacy Standards for Student Learning Standards I – III: The student who is information literate accesses, evaluates and uses information effectively and creatively.

AASL Information Literacy Standards for Student Learning Standard IV: The student who contributes positively to the learning community and to the society is information literate and recognizes the importance of information to a democratic society.

(continued)

Phase 1: Issue Identification.
One of the most challenging intellectual tasks of a Public Policy Project is the identification of public issue. This task will frame the student’s research.

A public issue usually involved a debate over the extent of a public problem and how government should respond. A public policy is a course of action taken by the political branches (i.e., executive and legislative) of one or more levels of government.

The instrument and form of a public policy may vary. Examples include a law passed by the legislature and signed by the executive, a resolution passed by one house of the legislature and not requiring executive approval, a concurrent resolution passed by both houses of the legislature and not requiring executive approval, a treaty made by the president of the United States requiring the consent of the United States Senate, an executive order or proclamation made by the executive and not requiring legislative approval, a rule regulation promulgated by an executive agency and an intergovernmental agreement or contract between two or more governments which varies in terms of who must approve it.

The essential criteria guiding the student’s selection of a rubric policy issue are as follows: The issue should be a public policy issue defined above. The policy issue should address a contemporary problem. A contemporary problem is one that has not yet been resolved or has recently been addressed. For purposes of this course, the term problem means an intellectual problem or challenge. It is not the intent of this course to cast all public policy issues in the form of government fixing something wrong with society. The student should show that s/he has researched the issue to establish that the problem is real and significant for the public affected by it (shown for example by media coverage and public opinion surveys), the government making the policy has jurisdiction over the problem, and the issue as formulated is correct.

The policy issue should be formulated as a question that contains the government, the instrument, the action, and the specific aspect of object be regulated: These elements can be set out in a worksheet. A sample policy question using these elements. Should New York State (the government) pass a law (the instrument) regulating (the action) the sale of “X” as a dangerous weapon (the specific aspect of the object regulated)? By comparison, the legal approach presented below would put the question differently: Does New York State have the constitutional power to regulate the sale of “X”? However, this question too will need to be answered in the student’s policy research.

Although there are a variety of criteria that need to be met, this section of the student’s work is more a matter of careful construction than length. The result should be a properly formulated issue question and a brief explanation of it. That explanation might range from one paragraph to one page depending on the length of the project. It could be proceeded by a worksheet of the issue elements listed above. The student should be able to improve, modify, and refine his/her formulation as research continues.

(continued)

Phase 2: Issue/Problem Background.

The student needs to research four background questions:

· What is the history of this issue/problem? The student should look at causes, conditions, and historical development of the issue/problem over time. This is a good opportunity for the student to actually do history as well as read about it.

· What is the current status of the issue/problem? The student should present statistics indicating how widespread and serious the issue/problem is today. The student should be alert to the international dimensions and not stop his/her research at the border in today’s global age. This is a good opportunity for the student to practice using some statistics.

· Who is most affected by the issue/problem today? Here, the student should demonstrate in a balanced manner which interests, groups, parties are most affected, and how.

· How has the issue/problem been addressed? The student should examine past and current responses to the issue. The student should examine responses not only in the jurisdiction under study but also exemplary policies by the other government in the United States and elsewhere. This is a good opportunity for the student to do comparative politics.

Phase 3: Analysis of Alternatives.
The student needs to make an important intellectual shift from studying the issue/problem to designing a policy response to it. Here is where the student can put a number of intellectual skills to work.

· First, the student should identify a manageable number of alternatives (three to five). These would be the alternatives that seem to be constantly repeated in the literature.

· Second, the student should assess each alternative in terms of its objectives, advantages, and disadvantages. The student’s analysis should be based on two criteria – the same criteria used by most decision-makers; namely: feasibility, (is it “doable” and will it work?) and desirability (will it be acceptable to a majority of politicians and their constituents?) Students could use a worksheet with a plus column for the pros of each alternative and a minus column for the cons of each alternative.

· Third, the student will need to consider, balance, and assess pluses and minuses from a number of different perspectives. These perspectives include: financial cost in dollars and cents, conflict over values, politics in terms of perspectives. These perspectives include financial cost in dollars and cents, conflict over values, politics in terms of who wants what, the law in terms of which government has the power to do what, and administration in terms of what will and won’t work in practice.

(continued)

Phase 4: Presentation of Recommendation with Implementation Strategy.
The student should then select the alternative that is the most feasible and desirable. It should be one (or a combination) of the alternatives presented in Phase 3. If students learn anything from this project it is that politics is, in a word, complex. In this phase, the student will have to make some hard choices; some students may be pragmatic, others idealistic. Whatever philosophical stance they take, they should do it reflectively and self-consciously with the teacher’s guidance. As a crucial step in this reflective process, the student should be in a position to formulate an objective to be served by the alternative selected. This would be a logical step to take before selecting the alternative.

Whatever recommendation students make, they should back it up with an implementation strategy. That strategy should answer the following questions:

· Legal: How will existing law need to be changed? The student should understand that in reality over 90 percent of all laws begin “An Act to be Amend.” Change occurs by degrees.

· Financial: How much funding is needed and where will it come from? The student should understand that significant new appropriations are difficult to obtain, especially in an age when most governments seek to balance their budgets and cut taxes.

· Administrative: Who will administer the recommendation and how? And how will the recommendation be evaluated? The student should understand that it is difficult to create a new government agency in an age of limited government. For all these reasons, students should explore the possibility of an intergovernmental or public-private sector partnership. Perhaps there are ways in which the issue can be addressed through cooperation in which different governments take on different responsibilities and share the burden with the community nonprofit organizations, and for-profit corporations.

Rubric – Public Policy Position Paper

	Task
	Exemplary
	Meets Minimum Standards
	Needs Improvement

	Task 1 - Knowledge of Public Policy
	* Reveals an in-depth analysis of public policy.         * Makes insightful and explicit connections between information and ideas in the documents and assigned tasks.
	* Conveys a basic understanding of public policy.                                     * Makes a few superficial connections between information ideas in the documents related to public policy.
	* Provides minimal understanding of public policy.                                * Makes no connections between the documents and public policy.

	Task 2 - Development of thesis statement
	* Develops thesis statement clearly and fully.                                  * Uses relevant and specific details from the public policy documents researched in the library.
	* Some evidence of a thesis statement.                                  * Develops ideas briefly using some details from the documents.
	* No evidence of a thesis statement.                            * Minimal development of a document.

	Task 3- Library Information Skills.   Currency
	* Resources are up-to-date, reflecting current level of public interest in an issue.
	* Resources are up-to-date but reflect less current interest.
	* Resources are not up-to-date, being almost entirely retrospective or historical.                           * Resources indicate dormancy of the issue, whether true or not.

	Task 3- Library Information Skills.   Reliability
	* Information is highly credible, reflecting the reputation and expertise of the source.                        *Issues of bias and prejudice are noted.
	* Information is credible.              * Bias and prejudice are in evidence and not acknowledged by the researcher.
	* Information is unreliable.                        * Information is based on bias and prejudice.

	Task 3- Library Information Skills.   Usefulness
	* Materials are relevant to the topic and provide strong support of the thesis statement.
	* Materials are relevant and support the thesis statement.
	*Materials are not pertinent and marginal at best.                                * The thesis statement is not supported.


Rubric – Public Policy Position Paper

	Task
	Exemplary
	Meets Minimum Standards
	Needs Improvement

	Task 3- Library Information Skills.   Information Formats
	* Five different formats are included (e.g., books, periodicals, online resources, interviews, visual media. Etc.)               * There is a minimum of six sources.
	* Three different formats are included.                                          * There is a minimum of 4 sources.
	* Various formats are not represented.                    * There are three or fewer sources.

	Organization of the written piece.
	* Maintains the main ides of the thesis.                        * The thesis statement is clear.                                 * It exhibits a logical and coherent progression of thought.
	* Lacks a clear main ides.             * Establishes a thesis statement, but it is not clear.                                * Inconsistent logical and coherent progression of thought.
	* Lacks a main idea.           * No evidence of a thesis statement.                       * Lacks progression of thought.

	Conventions: The extent to which the response exhibits conventional spelling, punctuation, paragraphing, capitalization, grammar and usage.
	* Demonstrates control of conventions, using sophisticated language.
	* Demonstrates basic knowledge of conventions with some errors that do not inhibit comprehension.
	* Demonstrates minimal knowledge of convention with many errors making the writing illegible and incomprehensible.


SAMPLE - Community Service Project

As a part of the Participation in Government course, it is expected that each student will perform at least 20 hours of service to his or her community. Such service must be approved in advance by the instructor. Ideally, at least half of such service should be performed outside of the school. In connection with such service, students will write a reflective paper relating their service to a public policy issue. Instructors will provide students with lists of agencies with whom the students can perform the required service, but the responsibility for arranging the performance of services rests with the students.

I. Community Service:

1. Must be done during the semester you are taking Participation in Government.

2. Must be at least 20 hours.

3. At least 10 hours must be done outside of the school.

4. Must be a legitimate community organization. (No shoveling snow for the lady across the street or baby-sitting for free)

5. Must be approved in advance by the instructor.

6. “I do not have the time” is not a valid excuse. MAKE THE TIME.

7. MUST BE COMPLETED IN ORDER TO PASS THE COURSE.

8. DO NOT WAIT UNTIL THE LAST MINUTE.

9. SEE ME IMMEDIATELY IF YOU HAVE ANY QUESTIONS OR CONCERNS! DO NOT HESITATE!

10. THE COMPLETED PROJECT IS DUE: _________________. 

      NO LATER!

II. Reflective Paper: 4 parts. When writing a reflective paper, DESCRIPTION, EXPLAINATION, and REFLECTION IS A MUST. A few sentences are just not enough. Make sure you are thorough in your reflections.

1. INTERVIEW: Student will conduct an interview with a person in charge or with a person that the student is working with/for.

2. STUFF FROM SCHOOL: As the student performs community service, reflect on the ideas and discoveries that have been learned from school. Explain what you have taken from the classroom and applied to the community service (HINT – VALUES).

3. VOLUNTEERING VS. JOB: Explain the difference between volunteering and a job. Was your community service experience rewarding or just work?

4. LIKES-DISLIKES: Describe the aspects of your community service that you liked as well as the aspects that you disliked.

